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Purpose  

 

  
Milpera State High School is committed to providing a safe, respectful and joyful 
learning environment for students and staff, where students have opportunities to 
engage in quality learning experiences and develop values supportive of their 
lifelong wellbeing. 
 
Milpera State High School offers an intensive English language and settlement 
program to: 

 prepare students for mainstream upper primary, high school and TAFE, 

 support students to settle and transition to a new culture and new educational 
systems.  

 
It is in both these programs that we provide education that is accessible and 
relevant to a student’s developmental needs. 
 
The school operates on a model of continuous enrolment and planned exits 
throughout the school year so at any given time there are approximately 200 newly 
arrived students from over 25 countries speaking up to 45 languages.  Over the last 
5 years, more than 65% of Milpera students have been refugee young people from 
war torn countries and it is predicted that this trend will continue.  Many of these 
students have little or no experience of the behavioural norms expected in 
classrooms and school communities. 
 
Taking into account the diversity of cultural and pre-migration experience at Milpera, 
the school provides an environment for newly arrived immigrant and refugee 
background students to learn appropriate codes of behaviour while developing a 
sense of personal and social responsibility.  Post Milpera, our students need to 
succeed in schools and communities that themselves are diverse and culturally 
different. 
 
This Student Code of Conduct is designed to promote a sense inclusion, 
engagement and safety in a new language and culture.  This results in high 
standards of behaviour and effective learning and teaching in our school.   
 
Good settlement results in good citizens and our goal is for students to participate 
positively within our school and the wider community.   
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Principal’s Foreword 

  

 

Milpera State High School is committed to every student realising their potential 
within a socially-just and culturally-inclusive environment. We will achieve this by 
delivering a quality educational and settlement service that is needs based, in order 
to gain the best learning and settlement outcomes for our learners and their families.  

 

Milpera State High School is a community of students, teaching and support staff, 
parents, friends of the school and the wider community. Our success is based on 
cooperation, support and participation of all. The Milpera school community also 
includes members of the Aboriginal and Torres Strait Islander community. Our 
school supports reconciliation with the indigenous people of this country. 

We value:  

 the cultural identity of each individual 

 the professional integrity of the whole school staff 

 the community’s involvement in the school 

 a cooperative and collegial approach 

 a school climate which promotes staff and student engagement 

 parents’/carers’/guardians’ participation in the education of their children. 
We believe: 

 every individual has the right to equal access and opportunity 

 language learning should be reflective of students’ needs and relevant to their 
immediate requirements and future goals 

 the student’s role is one of developing as an independent learner and as an 
active participant in the school and wider community. 

 
At Milpera we: 

 explicitly teach and model clear expectations for positive behaviour in order to 
establish mutually respectful relationships 

 maximise access to, and explicitly teach and facilitate the innovative use of ICT 
tools within ethical, safe and legal guidelines 

 maximise engagement and opportunities for academic success by planning and 
implementing a flexible curriculum, appropriate to students’ English language 
proficiency level and cognitive development 

 acknowledge and celebrate student diversity through curriculum and resource 
selections 

 actively facilitate student access to student support services (eg. Guidance 
Officer, HEAL Centre, Home Liaison Teacher, bilingual aides, school-based 
nurse) and settlement agencies (eg. QPASST, MDA, Mercy Family Services). 
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P&C Statement of Support 

  

 
As president of the Milpera State High School P&C Committee, I am proud 
to support the new Student Code of Conduct. The process led by Ms Julie 
Peel and her team has ensured that all in the school community have had  
opportunities to contribute and provide feedback on the Milpera SHS 
Student Code of Conduct .  Parents and caregivers are invited to continue 
to provide input to this Code of Conduct.  We understand how important it 
is to liaise with, and involve parents and carers so that we can work together 
to  to support the students of the school to meet school expectations.   
 
We encourage all parents to familiarise themselves with the Milpera State 
High School Student Code of Conduct, and to take time to talk with their 
children about the expectations and discuss any support they may need. In 
particular, we want to emphasise the systems in place to help students 
affected by trauma, racism, cultural exclusion and bullying.   
 
Milpera State High School community recognizes that some students are 
affected by pre-migration trauma, and that this needs to be addressed in 
multiple ways to ensure that students feel safe, positive and protected.  
 
The experience of racism, exclusion and other forms of bullying is a 
community-wide issue and we all have a role in combatting it. It can have 
particularly devastating impacts on our young people so it is important that 
every parent and child of Milpera State High School knows what to do if they 
experience exclusion, racism and other forms of bullying, regardless of 
where it occurs.  This includes cyberbullying, through the misuse of social 
media or text messaging .   
 
It is important that parents and students know that schools provide support 
and advice to help address problems of racism, cultural exclusion and 
bullying, and the flowcharts on pages 28 and 29 provides an excellent 
starting point to understand how to approach the school about these types 
of problems. 
 
Any parents who wish to discuss the Milpera State High School Student 
Code of Conduct and the role of families in supporting the behavioural 
expectations of students are welcome to contact the school Principal or 
Deputy Principal or to join the Milpera State High School P&C Association.  
It is with your support that we can work collaboratively with school staff to 
ensure all students are safe and appropriately supported to meet their 
individual social and learning needs. 
 
  



 

7 
 

Consultation 

  

 
Milpera SHS developed this plan in collaboration with our school community.    
Consultation during 2020 and included: 

 Consultation with all staff at a school Behaviour Management 
Professional development workshop. 

 Review of Student and Parent Satisfaction Surveys relating to 
behaviour in the school. 

 Information from a Joyous Classrooms project 

 Review of current literature on managing behaviour in newly arrived 
immigrant and refugee background adolescents 

 
It has also involved a review of the following important data sets for this 
school relating to attendance, unexplained absences, trauma as well as 
behaviour incidents including bullying and cyberbullying. 
 
A communication strategy has been developed to support the 
implementation of the Milpera State High School Student Code of Conduct, 
including: 

 Interpreted outline of expectations for parents/caregivers and students 
at enrolment, 

 Promotion through the school website and weekly notices  

 Translation of documents given to families at enrolment, 

 Student handbook contains a high level of visual support to assist 
learners new to English understand behavioural expectations, 

 Interpreted parent and caregiver information sessions, 

 Regular parent/caregiver communication overseen by the Milpera 
Home Liaison Teacher and other staff, and supported by Telephone 
Interpreter Service (TIS) or Milpera bilingual assistants. 

 
Any families who require further assistance to access a copy of the Milpera 
State High School Student Code of Conduct with interpretation or  
translation to a suitable language, are encouraged to contact the principal. 
 

The Milpera State High School Student Code of Conduct will undergo 
annual minor updates to reflect changing circumstances, data and staff  
In line with the scheduled review process for the School Planning, 
Reviewing and Reporting cycle there will be a fuller review every 4 years.  
 
  



 

8 
 

Data Overview  

 

 
Data is used to report on key measures related to student progress, 
discipline, safety and wellbeing using the existing data sets available to all 
schools. Student adademic progress is recorded on the Education 
Department’s OneSchool framework, as are serious behavioural 
infringements and and records of parent/carer contact.  Parents/Carers can 
have access to their child’s OneSchool record.  
 
The Parent, Student and Staff Satisfaction data in the tables below is drawn 
from the School Opinion Survey which collects and documents the views of 
parents/caregivers, students and school staff from each school on what they 
do well and how they can improve. 
 
 

Milpera School Opinion Survey 

 
Parent opinion survey 
Performance Measure 

Percentage of parents/caregivers who agree# that:  2017  2018  2019  

their child is getting a good education at school (S2016)  100%  94%  100%  

this is a good school (S2035)  100%  100%  100%  

their child likes being at this school* (S2001)  100%  100%  96%  

their child feels safe at this school* (S2002)  100%  100%  98%  

their child's learning needs are being met at this school* 
(S2003)  

96%  100%  100%  

their child is making good progress at this school* (S2004)  100%  100%  98%  

teachers at this school expect their child to do his or her best* 
(S2005)  

100%  94%  100%  

teachers at this school provide their child with useful feedback 
about his or her school work* (S2006)  

100%  94%  98%  

teachers at this school motivate their child to learn* (S2007)  100%  100%  100%  

teachers at this school treat students fairly* (S2008)  100%  100%  98%  

they can talk to their child's teachers about their concerns* 
(S2009)  

96%  93%  98%  

this school works with them to support their child's learning* 
(S2010)  

96%  88%  98%  

this school takes parents' opinions seriously* (S2011)  100%  93%  98%  

student behaviour is well managed at this school* (S2012)  100%  94%  98%  

this school looks for ways to improve* (S2013)  100%  100%  100%  

this school is well maintained* (S2014)  100%  100%  100%  
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Student opinion survey  

Performance measure 

Percentage of students who agree# that:  2017  2018  2019  

they are getting a good education at school (S2048)  100%  100%  95%  

they like being at their school* (S2036)  93%  100%  95%  

they feel safe at their school* (S2037)  93%  99%  90%  

their teachers motivate them to learn* (S2038)  98%  97%  97%  

their teachers expect them to do their best* (S2039)  100%  100%  97%  

their teachers provide them with useful feedback about their 
school work* (S2040)  

97%  100%  89%  

teachers treat students fairly at their school* (S2041)  95%  94%  92%  

they can talk to their teachers about their concerns* (S2042)  98%  99%  89%  

their school takes students' opinions seriously* (S2043)  96%  99%  92%  

student behaviour is well managed at their school* (S2044)  93%  96%  82%  

their school looks for ways to improve* (S2045)  98%  99%  91%  
 
 
Staff opinion survey  

Performance measure     

Percentage of school staff who agree# that:  2017  2018  2019  

they enjoy working at their school (S2069)  97%  98%  98%  

they feel that their school is a safe place in which to work (S2070)  97%  97%  95%  

they receive useful feedback about their work at their school 
(S2071)  

97%  95%  89%  

they feel confident embedding Aboriginal and Torres Strait 
Islander perspectives across the learning areas (S2114)  

100%  96%  95%  

students are encouraged to do their best at their school (S2072)  98%  100%  100%  

students are treated fairly at their school (S2073)  98%  100%  98%  

student behaviour is well managed at their school (S2074)  98%  97%  98%  

staff are well supported at their school (S2075)  98%  98%  95%  

their school takes staff opinions seriously (S2076)  91%  97%  95%  

their school looks for ways to improve (S2077)  97%  97%  95%  

their school is well maintained (S2078)  97%  98%  95%  

their school gives them opportunities to do interesting things 
(S2079)  

97%  95%  91%  

 
 

School Disciplinary Absences (SDA) 

 

Principals can use a range of disciplinary consequences (suspensions, exclusions 
and cancellations of enrolment) as a last resort to address very serious and 
endangering inappropriate behaviour. Principals balance individual circumstances 
and the actions of the student with the needs and rights of school community 
members 
 

MILPERA STATE HIGH SCHOOL SCHOOL DISCIPLINARY ABSENCES 

 
Count of incidents for students recommended for school 
disciplinary absences at this school Type of school 
disciplinary absence  

2017  2018  2019  
  

Short suspensions – 1 to 10 days  17  4  1  

Long suspensions – 11 to 20 days  0  0  0  

Exclusions  0  0  0  

Cancellations of enrolment  0  0  0  
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Learning and Behaviour Statement 

 

 

Milpera recognises the unique needs of newly arrived refugee background 
and immigrant young people.  
 
Every student at Milpera has a human right and the potential to participate 
positively and fully in our society.  This means that they have the right to 
access to culturally sensitive educational programs that afford them equal 
opportunity in a supportive and equitable environment.  These programs 
need to be accessible in terms of English language and developmentally 
appropriate. 
 
All behaviour is socially and culturally learned. It is the school’s 
responsibility to explicitly teach our newly arrived and diverse population 
behavioural norms that are appropriate in the school and the wider 
community, and that these things are underpinned by their human rights 
and associate responsibilities.  
 
Good settlement and afforded opportunity make good future citizens.  
Unless students are settled well, real learning and English Language 
acquisition cannot take place. 
 
All Milpera programs need to support the building of resilience for newly 
arrived young people, especially those who have experienced trauma.  
These programs include counselling and pathways education with the 
Guidance Officer, CARE with the Settlement and Inclusion Teacher and 
HEAL art and music therapy, all of which facilitate better learning through 
improved well being.  
 
Students need to learn how to manage their own behaviour in these new 
environments so that they can learn culturally appropriate behaviour that: 

 Shows respect 

 Keeps everyone safe 

 Maintains a learning environment 

 Looks after personal and school property 
 
Our school rules have been agreed upon and endorsed by all staff and our 
school P&C. They are aligned with the values, principles and expected 
standards outlined in Education Queensland’s Code of School Behaviour.   
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Whole School Approach to Positive Behaviour  

Student Wellbeing and Support Network 

 

Multi-Tiered System of Support  
 

Explicit teaching and learning about behavioural norms within the new culture and 

new society, is needed for all students.  This needs to be in English and in first 

language as appropriate. It also takes into account that many students are 

unschooled and have been exposed to unacceptable levels of violence and 

atrocities of war, resulting in effects of trauma and the experience of grief and loss.  

The school has a range of culturally inclusive and appropriate behaviour support 

strategies.   A whole school approach shapes, supports and recognises appropriate 

behaviours in all students. Approximately 80% to 90% of students will have little or 

no difficulties.  However about 10 to 15% of students may need additional support 

and timely intervention on some occasions. For a variety of reasons, some 2 to 5% 

of students may not respond to these early efforts and may need more intensive 

support and/or flexible learning options to assist them to continue their learning. 

 
 
 

 

 

 

 

 

 

 

Universal Behaviour Support 

The whole school culture is one of building trust, creating a safe place and nurturing 

young people in an environment in which they can connect and build relationships with 

significant others. 

1. School behaviour expectations (see Appendix 1) are communicated to students 

and families on enrolment and with first language interpretation. Teachers also 

communicate  and reinforce behavioural expectations by using them as a context for 

English language teaching and in pastoral care lessons 

2. Staff at Milpera model pedagogies that contribute positively to students managing 

their own behaviour.  Teachers teach about, and provide the opportunities for 

development of student-student and student-adult relationships based on respect. 

All teachers provide classroom opportunities for the students to learn the ways to be 

in our classrooms, using the resources provided for “ready, hard-working, kind and 

respectful.” 
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3. Teachers ensure quality teaching and learning practices which are inclusive of all 

students, and a balanced, accessible and engaging curriculum to maximise student 

motivation and success. 

4. Behavioural expectations are explained to students with interpreters on enrolment, 

are communicated with illustrated information sheets in the school diary, and are 

explicitly taught by teachers in English and Pastoral Care lessons. 

5. Bilingual teacher aides provide support, especially to 

 communicate appropriate behaviour; 

 defuse misunderstandings and tensions in classroom and playground 

relationships; 

 support students who make cultural mistakes because they have not yet 

developed knowledge and skills  needed for working in our classrooms. 

6. Staff use on site and telephone interpreters to ensure effective communication is 

established with families and students 

 to understand students,  

 to explain expectations on enrolment,  

 at times of misunderstanding and conflict 

 for reporting to parents. 

7. Ongoing curriculum development occurs to respond in the following ways: 

 develop responses to incidents of racism, bullying, harassment and neglect 

 develop practices that enable students to understand, name and redress 

behaviours that are unacceptable 

8. Home school liaison teacher facilitates a shared understanding of new and 

acceptable social /cultural norms of behaviour between the school and our families. 

9. Heads of Department oversee what is taught about responsible behaviour by 

coordinating the development and dissemination of: 

 Planning guides to support English language development in contexts which 

meet students learning needs for operating positively and safely in the school 

and general community. 

 Resources to support communication and understanding of classroom and 

school norms.   

10. HEAL (Home of Expressive Arts and Learning) provides Art and Music therapy to 

students identified by teachers and other staff as needing time in therapy to assist 

settlement and wellbeing and to make students available for learning  

11. The school Art Therapists assist students through ‘How to meditate’ and relaxation 

and yoga classes  

12. Volunteers provide support in the classroom, and in special programs, especially for 

those students who have difficulty working independently 

13. Staff members associated with each class meet on a term basis to report on 

progress and to flag ‘at risk’ students. 

14. Music and art programs within the school provide a creative outlet for students 

whose expression is otherwise limited by their understanding or control of English. 

15. Collaborative programs and camps with organisations such as EQ Environmental 

Education Centres, Queensland Rail, Queensland Police Service, Refugee and 

Immigrant Legal Service (RAILS) and Benarrawa Community Development 



 

13 
 

Association provide opportunities for development of self-esteem and awareness of 

society norms in a range of contexts. 

16. The Care program provides English and bilingual learning about topics that are 

essential for successful settlement and acculturation. 

17. Milpera staff deliver Transcultural Mental Health’s program Building Resilience in 

Transcultural Australians (BRITA) to meet the needs of new arrival students of 

refugee background. 

18. The school informal Buddy Program will support (where needed) the settlement of 

new students into the school on a weekly basis, this is facilitated by the Settlement 

and Inclusion Teacher.  

19. Special Days of reflection such as International Women’s Day, Boys to Men Day, 

Harmony Day and NAIDOC day promote school community values and celebrate 

diversity. 

20. Regular peacemaker and leadership awards: 
 reward outstanding students who contribute to their class and the whole school 

community 
 keep visible to students the criteria for valued behaviour in the school 

community 

21. Teachers and teacher aides monitor students in the playground to ensure safe 

behaviour and respectful student to student interaction.   

 
Targeted behaviour support:  

1. Teachers adjust curriculum and access teacher aide and volunteer support for 

students with behavioural barriers to learning. 

2. Any staff member requests a case management meeting with Principal, Deputy 

Principal and/or other staff to develop strategies to respond to particular students.  

Strategies can include: 

 Agreeing on particular behaviour to improve 

 Communication with student 

 Agreed on incentives for improving behaviour 

 Agreed on consequences of non-compliance 

 Ways for student and teacher to monitor and communicate about improvement 

(E.g. individual student behaviour cards) 

 Referral of student to HEAL for Music or Art Therapy. 

3. Any staff member requests a whole class management meeting to develop and 

implement consistent strategies for teachers to use with this class.   Staff might 

identify and agree on strategies such as: 

 Target behaviour for class 

 Ways to teach this behaviour 

 Focus on positive behaviour reinforcement 

 What back up is  needed from principal, deputy principal or heads of 

department 

 How staff will provide incentives for target behaviour and disincentives for non-

compliance 

 How staff and students will monitor development towards target behaviour of 

the class 
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4. Administration staff, Guidance Officer and Heads of Department assist teachers in 

ways that include: 

 providing back-up for students who need time out; 

 mediating and working towards resolution of conflict; 

 discussing strategies that might help in handling inappropriate classroom 

behaviour  

 talk to individual students regarding expectations. 

5. Appropriate staff consult with families about inappropriate behaviour which 

consistently interferes with learning or threatens safety and well-being of the school 

community.   Support for families in managing behaviour is also provided where 

appropriate, using language and interpreting support.   

6. Guidance officer provides consultation and support to students 

7. School based youth nurse assists students with health needs and behaviours that 

put them ‘at risk’.  

8. HEAL therapists assist teachers in ways that include: 

 Providing back-up for students needing time out 

 Discussing behaviour and working towards appropriate behaviour as part of 

therapy. 

 Making troubled students more available for learning.  

9. Settlement service providers including outreach workers collaborate with 

Administration staff, Guidance Officer and Home Liaison teacher to assist families to 

respond to developmental needs of students. 

10. Partnerships with Queensland Program of Assistance to Survivors of Torture and 

Trauma (QPASTT), MDA, Save the Children, NAYS Reconnect, IWD (Islamic 

Women’s Association), CHYMS and Transcultural Mental Health provide another 

level of psychological intervention for students showing symptoms of trauma.  

11. Elders of students’ cultural communities and school staff engage in mutually 

beneficial consultations that enable strategies to support students change 

behaviours that are unacceptable in contemporary Australian society. 

12. At planned student exits, Guidance Officer and Deputy Principal communicate with 

relevant people in the receiving school to pass on data about students with 

behavioural developmental needs. Regional Office YSC co-ordinator notified where 

appropriate. 

13. Complex behaviour issues will be reported in One School by all Milpera 

stakeholders. 

 

Intensive behaviour support:  

1. The way that complaints and disputes are listened to and settled in the whole school 

community involves: 

 Assuring the well-being and safety of all students 

 Providing time out for students who feel very angry 

 Interviewing each person with an interpreter if required and the incident is 

factually noted.   

 Mediation with friends and interpreters present if necessary 

 Reporting to parents and caregivers if necessary. 
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2. Data about students with serious behaviour difficulties is collected both formally and 

informally from students, parents or staff members working with students. 

3. Support for a student may be requested from Education Queensland’s Behaviour 

Support Services 

4. An individual Behaviour Management Plan may be developed for a student as a 

direct response to particular unacceptable behaviour.   Individual support profiles 

map adjustments across classroom and non-classroom activities and are 

communicated to staff as the student transitions to other classes or out of Milpera.  

5. Principal, Deputy Principal, Guidance Officer, Therapists, Home Liaison Teacher, 

School Based Youth Nurse and Youth Support Coordinator meet fortnightly to 

coordinate assistance for students most at risk.  This assistance usually involves 

students being referred into the network of support outlined below. 

6. HEAL therapists meet fortnightly regarding students seen in HEAL, to ensure 

assistance for vulnerable newly arrived refugee student in experiencing school as a 

safe place where help is accessible. 

 

Consideration of Individual Circumstances  
 
All staff at Milpera work to understand students’ prior experiences including barriers 
to learning and engagement and use these understandings to ensure all students 
develop their English language proficiency and operate successfully in a school 
environment 

To ensure alignment with the Code of School Behaviour when applying 

consequences, the individual circumstances and actions of the student and the needs 

and rights of school community members are considered at all times. 

Milpera SHS considers the individual circumstances of students when applying 

support and consequences by taking the following factors into account:  

 Length of time in Australia 

 Category of migration and associated risks 

 Refugee minors 

 Pre-migration experience including experience of war, time in refugee camps 

and number of different camps 

 Whether one or both parents are deceased or missing due to war 

 Type, level and quality of prior education 

 Level of impairment or learning difficulty 

 Exposure to abuse or imprisonment in country of origin 

 Effects of trauma in student or in family members 

 Current living circumstances 

 Exposure to domestic violence 

 Degree of adaptation to, or alienation from, the host culture 
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Student Support Network 
 
Students at Milpera SHS are supported through positive reinforcement and a system 

of universal, targeted, and intensive behaviour supports by: 

 Parents 
 Teachers 
 HEAL therapists 
 Guidance Officer 
 Home Liaison Teacher  
 Heads of Department 
 Deputy Principal  

 Administration Staff 
 Multilingual Teacher Aides  
 Advisory Visiting Teachers 
 School Based Police Officer 
 School Based Youth Health Nurse 
 Youth Support Coordinator 
 Education Qld Speech Therapist. 

 

Support is also available through the following government and community 

agencies: 

Telephone Interpreter 

Service (TIS) 

Phone interpretation in order to communication with 

students about inappropriate behaviour and to 

provide natural justice.  

Queensland Association of 

Support for Survivors of 

Torture and Trauma 

(QPASSTT) 

Information, counselling and referral services for 

traumatised refugees 

Child and Youth Mental 

Health (CYMS) 

Referral, assessment and case work 

Transcultural Mental 

Health 

Referral services for students from diverse cultural 

backgrounds 

Multilink  

(DIMA funding) 

Organisation contracted to provide ongoing 

settlement support to refugee families in Logan and 

southside area after the first 6 months through the 

Integrated Humanitarian Settlement Strategy (IHSS) 

Multicultural Australia (MA) 

(DIMA funding) 

Organisation contracted to provide initial settlement 

support to refugee families in the Brisbane 

metropolitan area through the Integrated 

Humanitarian Settlement Strategy (IHSS) 

Edmund Rice Camps 

(Christian Brothers) 

Three day residential camp with one to one 

mentoring and support provided for Milpera students 

on referral 

Behaviour Support 

Services Team 

Education Queensland services which can be 

accessed for students who need more support than 

the school can provide. 

Queensland Police  -

Multicultural Police Liaison 

Officers 

Preventative community policing for all students 

Queensland Rail Provision of safety training for all students, 

especially African refugees 
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Trauma Informed Positive Education (TIPE) 

A Whole School Appropach to Behaviour  

 

Milpera State High School employs research based behaviour management strategies that respond to the specific needs of migrant and 

refugee background students, as documented by Foundation House, Victoria.  The table below outlines some common behaviours of 

students with a trauma background, along with appropriate responses for teachers. 

Culturally sensitive and trauma informed behaviour management skills 

Behaviour Milpera strategies Foundation House – suggested strategies 

 

Isolationist, e.g. under 

table, curled up in a 

corner 

 

 Provide ‘space’ for student to retreat; ‘time out’ 

 Provide distractions and options for activity 

(something that is less challenging?) 

 Maintain kind/encouraging approach in voice and 

body language 

 Don’t confront -Ignore for appropriate amount of time 

 Invite to participate or provide options for activity 

 Affirm the appropriate/ good behaviour of others 

 Contact HEAL 

 Keep class going – don’t draw excessive attention 

 Use calm, soothing voice, simple sentences, reassure 

e.g. ‘you are safe, it’s OK to keep yourself safe’ 

 Sit close but do not touch 

 Respect personal space 

 Have an interpreter if possible 

 Alternatively, leave them in their own space until crisis has 

passed, then reassure 

 Teacher is always to be present 

 

Withdrawal from 

communication about 

a specific incident 

 

 Allow time and space to settle 

 Allow ‘processing time’ due to lack of language 

 Remove outside for a quiet word of encouragement 

 Explicit teaching of people in the school for support 

 Leave, if possible, rather than ‘push’ 

 Follow up on ‘incident’ as required 

 Change discussion or activity – fresh start 

 Use a reassuring, calm, soothing voice (similar to 

isolationist) 

 Keep to routine as much as possible 

 Introduce any new adults to student sensitively 

 Have photos attached to routines – classroom and 

playground roster 

 Visual timetables used daily 
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Lack of a set of school 

behaviours, e.g. using 

a penil, sitting down and 

staying in 

classroom/seat, and 

social skills, e.g. taking 

turns, hand up to speak, 

following class rules 

 Establish and maintain class routines 

 Have clear expectations – written and visual -posters 

 Complete initial ‘needs analysis’ (Don’t assume they 

know this!) 

 Focus on 1-2 items/ behaviours at a time for effective 

modelling  

 Limit reprimand but rather focus on praise 

 Role play behaviours 

 Focus on positive role models/peers 

 Ascertain level of previous schooling experiences 

 Model skills, e.g. using scissors, holding pencil 

 Start in small groups 

 Introduce issues slowly – don’t overwhelm 

 Class values, beliefs and rules 

 Explicitly teach social skills (use visuals) 

 Use photos or social stories 

 Celebrate small gains 

 Use peer tutoring 

 Prepare students for change to routines 

 Acknowledge correct/ appropriate behaviour often 

 

Exaggerated 

responses, e.g. cries at 

small things, angry 

outbursts 

 

 Remove to ‘time out’ initially 

 Focus on positive behaviours 

 Ignore as much as is appropriate 

 Explicitly teach scenarios and appropriate responses 
with visual support 

 Teach strategies to manage anger, supported with 
visuals eg. Deep breathing, meditation 

 Have a quiet talk one-on-one when appropriate 

 Ensure safety of all as priority 

 Use a calm, soothing voice and validating language 

 Don’t overreact 

 Confer with student crisis 

 Re-teach classroom values and rules 

 Use the language of values and rules regularly 

 Acknowledge appropriate behaviour often 

 

 

Escaping 

 Running away 

 Hiding 

 Going to the toilets often 

 

 Seek immediate support from HEAL/Teacher 

Aides/Office if needed 

 1st language TA is very helpful 

 Supervise from a distance to ensure safety 

 Respond, as follow up, to student needs 

 Resilience building eg BRITA 

 Signs on fence to illustrate boundaries (visual and verbal, 
e.g. hand in stop sign) 

 Send for a support adult/sibling to try to talk child down 

 Have a lookout who doesn’t get too close 

 Contact parents if child leaves school grounds 

 Investigate all support agencies if it continues to occur 

 Encourage child to stay in class by ensuring work is 
appropriate and engaging 

 Use social circle and pair/group activities to help child 
make connections with other class members 

 Organise appropriate and engaging class work 

 Encourage social connectedness with other students 

 Allow time to play (for defusing situations) 

 Instigate buddy system or monitor when leaving 
Classroom 
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Outbursts of anger 

that can become 

violent 

No conflict resolution 

skills  

 

 Provide tools/ teach skills for students to cope  

 HEAL referral and support and/or withdrawal 

 Separate students and allow time to cool down 

 Remove student and/or class to ensure safety of all 

 Identify trauma element 

 Follow up with student when in a ‘good’ space 

 Provide reminders of success 

 Set up activity centre for stress release time 

 Get to know your students 

 Teach social/problem-solving skills – whole class  

 Organise parent interviews to discuss behaviour 

 Stay calm and allow student time to cool off, then 

 conference 

 Avoid confrontation with student 

 Be aware of personal space 

 Be consistent with consequences 

 Avoid power struggle – look for win/win outcome 

 Lead with a smile or a joke to help defuse 

 Establish rapport with the student and promote 

 connectedness with others 

 Provide a safe environment with clear boundaries and 
expectations 

 

Tiredness 

 

 Ensure variety in lessons, groupings and activities 

 Discussion with HLT / family 

 Discuss possible reasons with student 

 HEAL referral? 

 Provide small, achievable tasks 

 Use ‘brain breaks’ 

 Allow ‘rest’ time with timer then re-join activities 

 Monitor frequency and student generally 

 Consult other teachers of student 

 Establish a calm/quiet corner or space 

 Allow time to rest (book, headphones) 

 Involve school nurse or school counsellor 

 Be sensitive to why not sleeping ( bad dreams, cultural, 
not enough furniture, stress, etc) 

 Ensure child has enough food 

 

Clinginess – excessive 

physical touching and 

hugging 

 

 Discourage without offending eg. With body language 

 Discuss class/ school rules as a class eg. Touching 
rules 

 Consider HEAL referral 

 Discuss personal space and appropriateness 

 Set the context for that behaviour 

 Substitute something else to hug, e.g. teddy 

 Develop positive relationship 

 Establish behaviours/routines to deal with anxiety 

 

 

No playing skills 

 Play some turn taking games in the classroom 

 Practise conversations/dialogues and pay explicit 
attention to who speaks when. 

 Play lots of games emphasising rules, turn taking and 
cooperation 

 Include social skills games and develop the language of 
playing 

 Embed games into the learning process, e.g.drama 
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Lack of understanding 

of the physical 

environment of school 

 Do a “walk around the school” and use it as a 
preposition learning exercise:- next to the tuckshop; 
under the trees. 

 Partner activity treasure hunt with the clues being 
linked to school areas eg. Get a signature from a 
person in the office. 

 Explicit teaching of physical aspects of the school context, 
e.g. classrooms, using chairs 

 Point out ‘This is how we do it at school.’ 

 

 

No communication 

with teacher or other 

students 

 Allow time to process 

 Enlist support from school youth support staff  

 Check with family as to whether this happens at 
home 

 (Refer to strategies to manage isolationist and withdrawal 
behaviours) 

 Be aware that in some situations students may be 
unwilling to speak until they can speak competently 

 Check to see if they are unresponsive in their first 
language 

 

Avoiding school 

events and places, e.g. 

playground, sports 

carnival 

 Referrals to HEAL; HLT; contact with home. 

 Build trust between peers as well as teacher-
students. 

 Find out if there is a cultural reason for the behaviour. 

 Encourage small steps of participation eg. Helping 
with the organisation. 

 Ease student into the situation 

 Be aware that excitement can become too much 

 Establish a safe place to retreat to when needed 

 Discuss the situation (e.g. carnival) before the event 

 Give strategies on how to deal with change 

 Give student a job and buddy for the event 

 Point out what is familiar about the situation 

 

Psychosomatic 

disorders, e.g. 

respiratory issues, 

headaches, migraines.  

 

 

 

 

 

 

 

 Avoid confrontation and maintain safe environment. 

 Get more information about triggers and symptoms. 

 Attend to physical needs. Check with other teachers. 

 Have some settling techniques eg. Breathing, 
drawing, quiet corner. 

 Validate that the symptoms are real and acknowledge that 
the student is in distress  

 Involve the student in resolution ‘What do you want to do?’ 

 Be sensitive without being overwhelming 

 Identify trigger and give student appropriate and effective 
ways to deal with situation 

 If it continues, seek counselling support for student 

 Provide opportunities where children can make their own 
decisions so that they regain a sense of control 

 Model and encourage relationships that are reassuring 
and that build trust 

 

Lack of concentration 

 

 

 

 

 Investigate whether the student tired or hungry. 

 Try breaking up the class work into smaller, shorter 
segments. 

 Consider different learning styles. 

 Use brain breaks. 

 Look at what the student can do and likes to do. 

 Check that student is in appropriate level/class. 

 Check to see if student has had something to eat recently; 
may need to introduce breakfast program 

 Check sleep patterns 

 Look at appropriateness and relevance of teaching and 
learning activities 

 Explore possibilities of medical issues (ADHD?) 
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Differentiated and Explicit Teaching 
 

Alignment of curriculum, pedagogy and assessment 
Milpera SHS prepares students for participation in the Australian community and further learning, 
by planning and implementing units of work: 

 for Foundation, Beginner and Post Beginner classes which maximise acquisition of English 
language for basic interpersonal use 

 for Junior/Senior Secondary Preparation classes which link to the Australian curriculum 

 based on curriculum selections that assist student settlement 
 

  
Student-centred planning 
At Milpera we: 

 gather knowledge of students’ educational/cultural background and English language level to 
determine best class placement on enrolment 

 plan and implement a flexible curriculum and adapt learning experiences to cater for 
individual and group needs, interests and learning styles, based on knowledge of who the 
students are 

 monitor and document student learning through a range of assessment for learning 
strategies, including tasks, observations and questioning 

 provide flexible class placement responding to students’ individual progress as identified 
through ongoing teacher monitoring, assessment and collaborative consultation process. 

 
Targeted and scaffolded instruction 
At Milpera we: 

 use assessment for learning strategies to gather and respond to evidence of student learning 
by providing targeted feedback and adjusting the focus of future teaching 

 scaffold student learning by: 
o identifying the language, learning and conceptual demands of curriculum intent and 

planning a sequenced learning progression  
o identifying and teaching the socio-cultural assumptions implicit in texts, subject matter 

knowledge and the meaning of new and unfamiliar key vocabulary 
o providing visual support to help build understandings of new concepts 
o explicitly teaching the grammar structures at text, clause, group and word levels 
o providing models of the spoken and written language the students are required to produce 
o employing strategies such as text deconstruction and reconstruction, modelling and joint 

construction  
o analysing students’ language output to identify ‘error’ patterns and the direction of future 

teaching episodes 
o planning and implementing open-ended tasks that can be completed by all students at 

various levels 

 differentiate teaching and learning by: 
o modifying curriculum intent in response to the learning needs of individual students  
o adjusting levels of scaffolding and support in response to the learning needs of individual 

students 
o employing flexible student groupings 
o using bilingual teacher aides, volunteers, and ICTs  
o providing intervention programs (Support-A-Reader, Help Our Writing, Maths 

Intervention). 

 Foundation/ 

Beginners 

Post 

Beginners  

Junior or Senior Secondary 

Preparation   

English for basic interpersonal and commuinicative purposes  

 
English for cognitive and academic learning purposes  



 

22 
 

Legislative Delegations 

 

Legislation 

In this section of the Milpera State High School Student Code of Conduct are links to 
legislation which influences form and content of Queensland state school discipline 
procedures.   
  

 Anti-Discrimination Act 1991 (Qld) 

 Child Protection Act 1999 (Qld) 

 Commonwealth Disability Discrimination Act 1992 

 Commonwealth Disability Standards for Education 2005 

 Criminal Code Act 1899 (Qld) 

 Education (General Provisions) Act 2006 

 Education (General Provisions) Regulation 2017 

 Human Rights Act 2019 (Qld) 

 Information Privacy Act 2009 (Qld) 

 Judicial Review Act 1991 (Qld) 

 Right to Information Act 2009 (Qld) 

 Police Powers and Responsibilities Act 2000 (Qld) 

 Workplace Health and Safety Act 2011 (Qld) 

 Workplace Health and Safety Regulation 2011 (Cwth) 
 
 

Delegations 
 
Under the Education (General Provisions) Act 2006, state school principals are 
responsible for “controlling and regulating student discipline in the school”.   
 
Principals are afforded a number of non-delegable powers to assist them to meet this 
obligation, including the authority to suspend, exclude or cancel the enrolment of a 
student at the school.  These decision-making responsibilities cannot be delegated to 
other staff in the school, such as deputy principals.   
 
The details of these responsibilities are outlined in the legislative instruments of 
delegation and instruments of authorisation provided below: 

 Education (General Provisions) Act 2006 Director-General’s delegations 

 Education (General Provisions) Act 2006 Minister’s delegations 

 Education (General Provisions) Act 2006 Director-General’s authorisations 

 Education (General Provisions) Regulation 2006 Minister’s delegations 

 Education (General Provisions) Regulation 2017 Director-General’s delegations 
 
  

http://www8.austlii.edu.au/cgi-bin/viewdb/au/legis/qld/consol_act/aa1991204/
https://www.legislation.qld.gov.au/view/html/inforce/current/act-1999-010
https://www.legislation.gov.au/Details/C2016C00763
https://docs.education.gov.au/node/16354
https://www.legislation.qld.gov.au/view/html/inforce/2018-03-16/act-1899-009
https://www.legislation.qld.gov.au/view/html/inforce/2018-05-01/act-2006-039
http://classic.austlii.edu.au/au/legis/qld/consol_reg/epr2017396/
https://www.legislation.qld.gov.au/view/html/asmade/act-2019-005
https://www.legislation.qld.gov.au/view/html/inforce/current/act-2009-014
https://www.legislation.qld.gov.au/view/html/inforce/current/act-1991-100
https://www.legislation.qld.gov.au/view/html/inforce/current/act-2009-013
http://www8.austlii.edu.au/cgi-bin/viewdb/au/legis/qld/consol_act/ppara2000365/
https://www.legislation.qld.gov.au/view/html/inforce/2018-07-01/act-2011-018
https://www.legislation.gov.au/Details/F2011L02664
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20delegations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Ministers%20delegations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20authorisations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Ministers%20delegations%20under%20Education%20(General%20Provisions)%20Regulation%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20delegations%20under%20Education%20(General%20Provisions)%20Regulation%202017.pdf
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Consequences for Disruptive Behaviour 

 

 

Since we believe that most presenting behaviours that are unacceptable are the result of 

cultural unfamiliarity, trauma, deprivation, grief and loss and a lack of age-appropriate 

schooling, every effort is made to educate our young people and support them to change their 

behaviour rather than to punish them for their mistakes. 

Examples of a range of consequences for unacceptable behaviour include natural 

consequences and restorative actions such as:  

 Writing letters of apology; 

 Participating in mediation, apologising and agreeing to alter offending behaviour; 

 Time out from classroom if behaviour is stopping others learn; 

 Lunch time detention to catch up on missed work ; 

 Separation from other students who have been harassed or assaulted by detention at the 

school office or, with parental permission, being sent home for the rest of the day; 

 Contact with parents  

 Contact with Community Elders, Settlement Workers and Bicultural Police Liaison Officers 

Repeated unacceptable behaviours that put the safety of others at risk are managed in 

accordance with Education Queensland standards and the requirements of the law. 



 

24 
 

School Policies  

 

 

Temporary removal of student property 
 
The removal of any property in a student’s possession may be necessary to promote 
the caring, safe and supportive learning environment of the school, to maintain and 
foster mutual respect between all state school staff and students.  The Temporary 
removal of student property by school staff procedure outlines the processes, 
conditions and responsibilities for state school principals and school staff when 
temporarily removing student property. 
 
In determining what constitutes a reasonable time to retain student property, the 
principal or state school staff will consider: 

 the condition, nature or value of the property 

 the circumstances in which the property was removed 

 the safety of the student from whom the property was removed, other students or 
staff members 

 good management, administration and control of the school. 
 
The Principal or state school staff determine when the temporarily removed student 
property can be returned, unless the property has been handed to the Queensland 
Police Service. 
 
The following items are explicitly prohibited at Milpera State High School and will be 
removed if found in a student’s possession: 

 illegal items or weapons (e.g. guns, knives*, throwing stars, brass knuckles, chains) 

 imitation guns or weapons 

 potentially dangerous items (e.g. blades, rope) 

 drugs** (including tobacco) 

 alcohol 

 aerosol deodorants or cans (including spray paint) 

 explosives (e.g. fireworks, flares, sparklers) 

 flammable solids or liquids (e.g. fire starters, mothballs, lighters) 

 poisons (e.g. weed killer, insecticides)  

 inappropriate or offensive material (e.g. racist literature, pornography, extremist 
propaganda). 

* No knives of any type are allowed at school, including flick knives, ballistic knives, 
sheath knives, push daggers, trench knives, butterfly knives, star knives, butter knives, 
fruit knives or craft knives, or any item that can be used as a weapon, for example a 
chisel. Knives needed for school activities will be provided by the school, and the use 
of them will be supervised by school staff. In circumstances where students are required 
to have their own knives or sharp tools for particular subjects or vocational courses, the 
school will provide information about the procedures for carrying and storing these 
items at school.  
 
** The administration of medications to students by school staff is only considered when 
a prescribing health practitioner has determined that it is necessary or when there is no 
other alternative in relation to the treatment of a specific health need. Schools require 
medical authorisation to administer any medication to students (including over-the-
counter medications such as paracetamol or alternative medicines). 
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Responsibilities  
State school staff at Milpera State High School:  

 do not require the student’s consent to search school property such as lockers, 
desks or laptops that are supplied to the student through the school; 

 may seize a student’s bag where there is suspicion that the student has a 
dangerous item (for example, a knife) in their school bag, prior to seeking consent 
to search from a parent or calling the police; 

 consent from the student or parent is required to examine or otherwise deal with 
the temporarily removed student property. For example, staff who temporarily 
remove a mobile phone from a student are not authorised to unlock the phone or 
to read, copy or delete messages stored on the phone; 

 there may, however, be emergency circumstances where it is necessary to search 
a student’s property without the student’s consent or the consent of the student’s 
parents (e.g. to access an EpiPen for an anaphylactic emergency);  

 consent from the student or parent is required to search the person of a student 
(e.g. pockets or shoes). If consent is not provided and a search is considered 
necessary, the police and the student’s parents should be called to make such a 
determination. 

 
Parents of students at Milpera State High School 

 ensure your children do not bring property onto schools grounds or other settings 
used by the school (e.g. camp, sporting venues) that: 
o is prohibited according to the Milpera State High School Student Code of 

Conduct  
o is illegal 
o puts the safety or wellbeing of others at risk 
o does not preserve a caring, safe, supportive or productive learning environment  
o does not maintain and foster mutual respect; 

 collect temporarily removed student property as soon as possible after they have 
been notified by the Principal or state school staff that the property is available for 
collection.   

 
Students of Milpera State High School 

 do not bring property onto school grounds or other settings used by the school (e.g. 
camp, sporting venues) that: 
o is prohibited according to the Milpera State High School Code of Conduct 
o is illegal 
o puts the safety or wellbeing of others at risk  
o does not preserve a caring, safe, supportive or productive learning 

environment  
o does not maintain and foster mutual respect; 

 collect their property as soon as possible when advised by the Principal or state 
school staff it is available for collection. 
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Use of mobile phones and other devices by students 

 

Digital literacy refers to the skills needed to live, learn and work in a society where 
communication and access to information is dominated by digital technologies like 
mobile phones. However, the benefits brought about through these diverse 
technologies can be easily overshadowed by deliberate misuse which harms others or 
disrupts learning. 
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Responsibilities  
The responsibilities for students using mobile phones or other devices at school or 
during school activities, are outlined below.   
 
It is acceptable for students at Milpera State High School to:  

 use mobile phones or other devices for  
o assigned class work and assignments set by teachers 
o developing appropriate literacy, communication and information skills 
o authoring text, artwork, audio and visual material for publication on the intranet 

or internet for educational purposes as supervised and approved by the school 
o conducting general research for school activities and projects 
o communicating or collaborating with other students, teachers, parents or 

experts in relation to school work 
o accessing online references such as dictionaries, encyclopaedias, etc.  
o researching and learning through the department's eLearning environment 

 be courteous, considerate and respectful of others when using a mobile device 

 switch off and place the mobile device out of sight during classes, before and after 
school, and during lunch breaks unless the device is being used in a teacher 
directed activity to enhance learning 

 seek teacher's approval where they wish to use a mobile device under special 
circumstances. 

 
It is unacceptable for students at Milpera State High School to:  

 use a mobile phone or other devices in an unlawful manner 

 use a mobile phone in class learning activities without explicit direction from the 
teacher. 

 download, distribute or publish offensive messages or pictures 

 use obscene, inflammatory, racist, discriminatory or derogatory language  

 use language and/or threats of violence that may amount to bullying and/or 
harassment, or even stalking  

 deliberately waste printing and internet resources 

 damage computers, printers or network equipment 

 commit plagiarism or violate copyright laws 

 ignore teacher directions for the use of social media, online email and internet chat 

 send chain letters or spam email (junk mail) 

 knowingly download viruses or any other programs capable of breaching the 
department's network security 

 use in-phone cameras anywhere a normal camera would be considered 
inappropriate, such as in change rooms or toilets 

 invade someone's privacy by recording personal conversations or daily activities 
and/or the further distribution (e.g. forwarding, texting, uploading, Bluetooth use etc.) 
of such material 

 use a mobile phone (including those with Bluetooth functionality) to cheat during 
exams or assessments 

 take into or use mobile devices at exams or during class assessment unless 
expressly permitted by school staff. 

 
At all times students, while using ICT facilities and devices supplied by the school, will be 
required to act in line with the requirements of the Milpera State High School Student Code of 
Conduct.  
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Preventing and responding to bullying 
 
Bullying 
The agreed national definition for Australian schools describes bullying as: 

 ongoing and deliberate misuse of power in relationships through repeated verbal, 
physical and/or social behaviour that intends to cause physical, social and/or 
psychological harm; 

 involving an individual or a group misusing their power, or perceived power, over one 
or more persons who feel unable to stop it from happening; 

 happening in person or online, via various digital platforms and devices and it can be 
obvious (overt) or hidden (covert). Bullying behaviour is repeated, or has the potential 
to be repeated, over time (for example, through sharing of digital records); 

 having immediate, medium and long-term effects on those involved, including 
bystanders. Single incidents and conflict or fights between equals, whether in person 
or online, are not defined as bullying. 

 
Behaviours that do not constitute bullying include: 

 mutual arguments and disagreements (where there is no power imbalance) 

 not liking someone or a single act of social rejection 

 one-off acts of meanness or spite 

 isolated incidents of aggression, intimidation or violence. 
However, these conflicts are still considered serious and need to be addressed and 
resolved.  At Milpera State High School our staff will work to quickly respond to any matters 
raised of this nature in collaboration with students and parents.   
 
Milpera programs include teaching and learning activities aimed at giving students  

 the awareness to recognize bullying, including racist abuse, 

 the control of English language to respond to bullying, and toseek help, 

 awareness of who can help and how they can help within the school and beyond.  

 
Action parents or caregivers can take in response to conflict, bullying or 
harassment at Milpera State High School  
 
If you have concerns that your child is experiencing conflict, bullying or harassment as a result 
of actions of other students at Milpera, phone the Principal or Deputy Principal to report the 
incident(s). If neither of them is available at the time, leave a message with the office staff and 
the Principal and Deputy Principal will call you back as soon as possible.   

 
 
 
 
 
 
 
 
 
 

The Principal or Deputy Principal will investigate and gather information about the 
complaint, take the necessary action within the school, and communicate with you about 
solutions and action taken.   
 
It is important that parents and caregivers do not contact directly the other student involved 
in the conflict directly.  In Australia, you must let the school work towards solutions to  the 
problem with the other student and their family. You have the right to be fully informed 
about this process.  

Key contacts for students and parents to report bullying and harrassment: 

Principal   Ms Julie Peel  Phone  32703222 

Deputy Principal Mr Sam Dilly Phone  32703222 

If necessary, ask for an interpreter in your language or phone the Telephone Interpreter 

Service and ask them to phone with an interpreter. (TIS - Phone 131 450) 
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Bullying response flowchart for students  
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The following flowchart explains the actions Milpera State High School teachers will take when they 
receive a report about student bullying, including bullying which may have occurred online or 
outside of the school setting.  Please note that the timeframes will vary depending on the 
professional judgment of teachers who receive the bullying complaint and their assessment of 
immediate risk to student/s. 

 
Bullying response flowchart for Milpera State High School Staff 

 

  

 Provide a safe, quiet space to talk 

 Reassure the student that you will listen to them  

 Let them share their experience and feelings without interruption 

 If you hold immediate concerns for the student's safety, let the student know how you will 

address these. Immediate in this circumstance is where the staff member believes the 

student is likely to experience harm (from others or self) within the next 24 hours 

First hour 

Listen 

 Ask the student for examples they have of the alleged bullying (e.g. hand written notes or 

screenshots) 

 Write a record of your communication with the student 

 Check back with the student to ensure you have the facts correct 

 Enter the record in OneSchool  

 Notify parent/s that the issue of concern is being investigated 

Day one 

Document 

 Gather additional information from other students, staff or family 

 Review any previous reports or records for students involved 

 Make sure you can answer who, what, where, when and how 

 Clarify information with student and check on their wellbeing 

Day two 

Collect 

 Evaluate the information to determine if bullying has occurred or if another disciplinary 

matter is at issue  

 Make a time to meet with the student to discuss next steps 

 Ask the student what they believe will help address the situation 

 Engage the student as part of the solution 

 Provide the student and parent with information about student support network 

 Agree to a plan of action and timeline for the student, parent and yourself 

Day three 

Discuss 

 Document the plan of action in OneSchool 

 Complete all actions agreed with student and parent within agreed timeframes 

 Monitor student and check in regularly on their wellbeing 

 Seek assistance from student support network if needed 

Day four 

Implement 

 Meet with the student to review situation 

 Discuss what has changed, improved or worsened  

 Explore other options for strengthening student wellbeing or safety 

 Report back to parent 

 Record outcomes in OneSchool  

Day five 

Review 

 Continue to check in with student on regular basis until concerns have been mitigated 

 Record notes of follow-up meetings in OneSchool 

 Refer matter to specialist staff within 48 hours if problems escalate 

 Look for opportunities to improve school wellbeing for all students 

Ongoing 

Follow up 
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Appropriate use of social media 
 
The internet, mobile phones and social media provide wonderful opportunities for 
students to network and socialise online. While these technologies provide positive 
platforms for sharing ideas, they also have the potential to cause pain and suffering to 
individuals, groups or even whole communities. 
   
Cyberbullying is treated at Milpera State High School with the same level of seriousness 
as in-person bullying.  The major difference with cyberbullying however, is that unlike 
in-person bulling, cyberbullying follows students into their community, their homes and 
their bedrooms, giving them no opportunity to escape the harassment or abuse during 
the evening, weekends or holidays.    
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 Cyberbullying response flowchart for Milpera State High School staff 
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Cybersafety and Reputation Management (CRM) 
 
The Department of Education employs a dedicated team of experts to assist in 
maintaining the integrity of the department's reputation with regards to cybersafety and 
reputation management issues, effectively leading the development and 
implementation of departmental cybersafety processes.   
 
This team provides direct support for schools to respond to concerns of inappropriate 
online behaviour and misuse of information and communication technology. 
 
The team provides a guide for parents with important information about cybersafety and 
cyberbullying, and suggestions about what you can do if your child is a target or 
responsible for inappropriate online behaviour.   
 
The team has also developed a Cyberbullying and reputation management 
(Department employees only) resource to assist principals in incident management. 
 
For more information about cybersafety sessions at your school, or for assistance with 
issues relating to online behaviour, contact the team (Department employees only). 
 
 
 
  

http://behaviour.education.qld.gov.au/SiteCollectionDocuments/cybersafety/cyberbullying-cybersafetyprintfriendlyguide.pdf
http://behaviour.education.qld.gov.au/SiteCollectionDocuments/cybersafety/cyberbullying-reputation-management-guidelines.pdf
https://intranet.qed.qld.gov.au/EducationDelivery/educationandict/cybersafetyandReputationmanagement
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Restrictive Practices  

 

 
School staff at Milpera State High School need to respond to student behaviour that 
presents a risk of physical harm to the student themselves or others. It is anticipated 
that most instances of risky behaviour can be de-escalated and resolved quickly.  On 
some rarer occasions, a student’s behaviour may continue to escalate and staff need 
to engage immediately with positive and proactive strategies aimed at supporting the 
student to manage their emotional arousal and behaviour.  
 

In some very rare situations, where there is immediate risk of physical harm to the 
student or other people, and when all other alternative strategies have failed to reduce 
the risk, it may be necessary for staff to use restrictive practices.  
 

The use of restrictive practices will always be as a last resort, when there is no other 
available option for reducing immediate risk to the student, staff or other people. 
Restrictive practices are not used for punishment or as a disciplinary measure.   
 

The department’s Restrictive practices procedure is written with consideration for the 
protection of everyone’s human rights, health, safety and welfare.  There are six 
fundamental principles: 
 

1. Regard to the human rights of those students 
2. Safeguards students, staff and others from harm 
3. Ensures transparency and accountability  
4. Places importance on communication and consultation with parents and carers 
5. Maximises the opportunity for positive outcomes, and 
6. Aims to reduce or eliminate the use of restrictive practices. 

 

Very rarely restrictive practices will be planned and staff will employ, when necessary, 
pre-arranged strategies and methods (of physical restraint/ mechanical restraint/ 
clinical holding) which are based upon behaviour risk assessment or clinical health 
need and are recorded in advance. The use of planned strategies will only be where 
there is foreseeable immediate risk consistent with the Restrictive practices 
procedure. 
 

Seclusion will not be used as a planned response and will only be used in serious 
circumstances for managing an unforeseeable situation in an emergency. It will be used 
for the shortest time possible and in a safe area that presents no additional foreseeable 
risk to the student. In such emergencies, a staff member will observe the student at all 
times and seclusion will cease as soon as possible.  
 

Following the use of any restrictive practice, a focused review will help staff to 
understand how they responded to the risk in any incident that involved the use of a 
restrictive practice. Staff will consider whether there are other options for managing a 
similar situation in the future. This strategy works well for reducing the use of restrictive 
practices.  
 

All incidents of restrictive practices will be recorded and reported in line with 
departmental procedures. 
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Critical Incidents  

 

 
An emergency situation or critical incident is defined as an occurrence that is sudden, urgent, 

and usually unexpected, or an occasion requiring immediate action. 

Severe unacceptable behaviour is defined as behaviour of such intensity, frequency, or 

duration that the physical safety and well-being of the student or others is likely to be placed at 

serious risk. 

The aim in these situations is to bring the behaviour of the student under rapid and safe 
control.  It is not a time to try and to punish or discipline the student; it is a crisis 
management period only.  
 

Basic defusing strategies  

Multilingual teacher aides and bi-cultural support workers provide crucial skills in diffusing 

student stress and their involvement is essential to descalating critical incidents. 

Avoid escalating 

the problem 

Avoid shouting, cornering the student, moving into the student’s 

space, touching or grabbing the student, sudden responses, 

sarcasm, becoming defensive, communicating anger and 

frustration through body language 

Maintain 

calmness, 

respect and 

detachment 

Model the behaviour you want students to adopt, stay calm and 

controlled, use a serious measured tone, choose your language 

carefully, avoid humiliating the student, be matter of fact and 

avoid responding emotionally. Where possible notify staff 

member with close relationship to student. 

Approach the 

student in a non 

-threatening 

manner 

Move slowly and deliberately toward the problem situation, 

speak privately to the student/s where possible, speak calmly 

and respectfully, minimise body language, keep a reasonable 

distance, establish eye level position, be brief, stay with the 

agenda, acknowledge cooperation, withdraw if the situation 

escalates. 

Follow through 

If the student starts displaying the appropriate behaviour briefly 

acknowledge their choice and re-direct other students’ attention 

towards their work/activity.  If the student continues with the 

problem behaviour then remind them of the expected school 

behaviour and identify consequences of continued unacceptable 

behaviour 

Debrief 

Help the student to identify the sequence of events that led to 

the unacceptable behaviour, pinpoint decision moments during 

the sequence of events, evaluate decisions made, and identify 

acceptable decision options for future situations.  
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Resources 

 

 

 

 Australian Professional Standards for Teachers 

 Behaviour Foundations professional development package (school employees only 

 Bullying. No Way! 

 eheadspace 

 Kids Helpline 

 Office of the eSafety Commissioner 

 Parent and community engagement framework 

 Parentline 

 Queensland Department of Education School Discipline 

 Raising Children Network  

 Student Wellbeing Hub 

 

 
 

Conclusion  

 

 

Milpera State High School staff are committed to ensuring every student is supported to feel 
safe, welcome and valued in our school.  There may, however, be occasions where parents 
need to raise a concern or make a complaint about an issue you feel is adversely affecting 
their child's education.   
 
All Queensland state schools are committed to ensuring that all complaints - whether they 
relate to a school staff member or a school's operations - are dealt with in a fair and equitable 
manner. As a parent or carer, you can express dissatisfaction with the service or action of 
the Department of Education or its staff, including decisions made or actions taken in a 
school and/or by the local regional office.  
 
As a complainant, it is your responsibility to: 

 give us a clear idea of the issue or concern and your desired solution 

 provide all the relevant information when making the complaint 

 understand that addressing a complaint can take time 

 cooperate respectfully and understand that unreasonable, abusive, or disrespectful 
conduct will not be tolerated 

 let us know if something changes, including if help is no longer needed. 
 
The Department of Education may not proceed with your complaint if your conduct is 
unreasonable. 
 
In most instances, staff members are told of complaints made about them and offered the 
right of reply. A complainant also has the right to have a support person throughout the 
process.  
 

https://www.aitsl.edu.au/teach/standards
https://learningplace.eq.edu.au/cx/resources/file/ef1b8f6c-8158-4ca0-966d-18ba4fa2c1f9/1/index.html
https://bullyingnoway.gov.au/
https://headspace.org.au/eheadspace/
https://kidshelpline.com.au/
https://www.esafety.gov.au/
http://education.qld.gov.au/schools/parent-community-engagement-framework/
https://www.parentline.com.au/
http://behaviour.education.qld.gov.au/Pages/default.aspx
https://raisingchildren.net.au/
https://studentwellbeinghub.edu.au/?origin-host=www.safeschoolshub.edu.au
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The following three-step approach assists parents and school staff in reaching an outcome 
that is in the best interests of the student: 
 
1. Early resolution: discuss your complaint with the school 

The best place to raise any concerns is at the point where the problem or issue arose. 
You can make an appointment at the school to discuss your complaint with your child’s 
teacher or the principal. You are also welcome to lodge your complaint in writing or over 
the phone. You can also make a complaint through QGov. 
Complaints may be lodged by telephone, writing or in electronic format. Email addresses 
can be accessed through the schools directory.  
 

2. Internal review: contact the local Regional Office  
If, after taking the early resolution step, you are dissatisfied with the outcome of your 
complaint or how the complaint was handled, you can ask the local regional office to 
conduct a review. You need to submit a Request for internal review form within 28 days 
of receiving the complaint outcome. 

3. External review: contact a review authority 
if you are dissatisfied after the internal review, you may wish to contact a review authority, 
such as the Queensland Ombudsman, and request an independent, external review. 
More information about external review options is available at 
www.ombudsman.qld.gov.au.  
 
Some matters need to be handled in a different way to school matters and will be referred 
to other areas in the department. These include:  
 issues about harm, or risk of harm, to a student attending a state school, which must 

be managed in accordance with the Student protection procedure. 

 complaints about corrupt conduct, public interest disclosures; or certain decisions 
made under legislation, which will be dealt with as outlined in the Excluded 
complaints factsheet.  

https://www.complaints.services.qld.gov.au/
https://schoolsdirectory.eq.edu.au/
https://education.qld.gov.au/contact-us/state-schools-regional-contacts
https://education.qld.gov.au/contact-us/state-schools-regional-contacts
http://ppr.det.qld.gov.au/corp/governance/Procedure%20Attachments/Customer%20complaints%20management/Request%20for%20internal%20review%20form.docx
http://www.ombudsman.qld.gov.au/
http://ppr.det.qld.gov.au/education/community/Procedure%20Attachments/Student%20Protection/student-protection.pdf
http://ppr.det.qld.gov.au/pif/policies/Documents/Excluded-complaints-factsheet.pdf
http://ppr.det.qld.gov.au/pif/policies/Documents/Excluded-complaints-factsheet.pdf

